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general	 and	 modest:	 to	 create	 a	 better	 understanding	 of	 the	 problem	 by	































































































































































































































































































































































































































…	 mid-Victorian	 periods,	 a	 number	 of	 German	 and	 German-Jewish	 merchants,	
…came	to	settle	in	the	town.	Bradford	became	-	as	it	still	remained	when	I	was	a	


































































































































































































































































































































There	 is	 something	 in	 the	 religious	 culture	 of	 Islam	which	 inspired,	 in	 even	 the	
humblest	 peasant	 or	 peddler,	 a	 dignity	 and	 a	 courtesy	 toward	 others	 never	
exceeded	 and	 rarely	 equalled	 in	 other	 civilisations.	 	 And	 yet,	 in	 moments	 of	

























































































































































































































































































































































































particularly	 among	 senior	 leaders	 and	 BME	 respondents.	 	 A	 small	 number	 of	
respondents	even	argued	that	the	practice	engendered	by	the	duty	might,	in	fact,	
be	counter-productive	to	the	prevention	of	extremism	…	In	general,	however,	very	
















































Racism	 is	 not	 an	 isolate.	 	 It	 is	 imbricated	 in	 the	 socio-economic	 structure	 and	
political	culture	of	a	society…	the	war	on	terror,	following	on	from	September	11	
and	July	7,	has	created	a	populist	anti-Muslim,	anti-asylum	culture,	based	on	the	















































By	 entrenching	 Prevent	 into	 every	 facet	 of	 society,	 from	 schooling	 to	 health	 to	
public	 spaces,	 the	 government	 has	 arguably	 legitimised	 the	 exercise	 of	
Islamophobia…	 implementation	 of	 Prevent	 has	 directly	 resulted	 in	 making	 the	



































































































































































































































































































































































































































































Gove’s	 stated	 values	 are	 written	 too	 precisely	 with	 young	 militant	 Muslims	 in	
mind…the	Government’s	focus	is	not	on	Brighton	College	or	schools	like	mine.		Its	






























































































































































































































































































































































































































































actors’	 accounts	 are	 both	 corrigible	 and	 limited	 by	 the	 existence	 of	
unacknowledged	conditions,	unintended	consequences,	tacit	skills	and	unconscious	































































Domains	of	Reality	 Experiences	 Events	 Mechanisms	
Empirical	Domain	 X	 	 	
Actual	Domain	 X	 X	 	







































































                                                






























                                                



















































































































[m]eaning	 arises	 because	 it	 is	 innate	 in	 human	 practice	 that	 it	 is	 conscious	 and	






















Because	 knowledge	 does	 not	 only	 have	meaning	 but	 also	 different	meaning	 to	
people	 with	 different	 practices	 developing/using	 knowledge.	 	 Since	 reality	 is	
differentiated,	 structured	 and	 stratified,	 and	 involves	 many	 different	 and	
sometimes	 conflicting	 practices	 and	 interests,	 there	 also	 exist	 several	 parallel	












































































































































































































Researching	 life	 stories	offers	opportunities	 for	drawing	on	our	own	and	others’	













































































































































































We	 can	work	with	what	 ‘knowledge’	we	 have,	while	 recognising	 that	 it	may	 be	
erroneous	and	engaging	in	systematic	inquiry	where	doubts	seem	justified;	and	in	



































































which	 can	never	 carry	 total	 awareness	 of	 the	 entire	 set	 of	 structural	 conditions	
which	 prompt	 an	 action,	 nor	 the	 full	 set	 of	 consequences	 of	 that	 action…In	
attempting	 to	 construct	 explanations	 for	 the	 patterning	 social	 activity,	 the	







































































                           
1 – Concrete Research Object 
 Young citizens’ discourses on Fundamental British Values 
 Transcriptions 
The focus group discussions and one to one 
interviews. 
 Indexing 
Non-exclusive coding of discursive material 
a. Interpretation 




Deductively-derived explanations of the 
identified themes emerging from the 
transcripts. These are then assessed  




…of the concrete 
conceptualisation of 
the research object.  
3 – Identification of contrastive demi-regularities 
4 – Retroduction of Generative Mechanisms 
A concrete conceptualisation which postulates an explanation of the emergent 














































































underlying	 generative	 social	 mechanisms	 may	 come	 to	 attention	 through	 their	
effects	 at	 the	 empirical	 level	 of	 the	 contrasts	 that	 exist	 between	 two	 similar	














































































































































	 16-17	 18+	 Male	 Female	 BAME65	 White	
Age	 38	 8	 	 	 	 	
Gender	 	 	 6	 40	 	 	
































































































































































































has	 the	 potential	 to	 contribute	 to	 a	 transcendental	 (beyond	 the	 subject-


















































































































































































































































































































































































































































































Rather	 that	 representation,	 beliefs,	 and	 shared	 meanings	 which	 constitute	 the	
discourse	of	the	social	groups	under	investigation,	arise	out	of	the	shared	material	
practices	and	habitus	of	 these	social	agents,	and	 it	 is	 the	shared	understandings	



























































































































































































































































the	black	man	-	 I	 think	 -	 it	was	a	 few	years	ago,	he	killed	that	soldier74.	 It	was	a	









































































































































































































































































                                                
75	See	the	National	Union	of	Students	campaign	https://www.nus.org.uk/en/news/why-
is-my-curriculum-white/	
76 For a good example of revisionist history writing, see Niall Ferguson, 2003, How Britain 








































































































































































































































































































But	 the	 thing	 is	 that	you	say	 that,	but	 it	 is	not	white.	 	 Like	we	are	 fully	aware	 if	




















































































































































































































slavery	or	civil	rights.	 	So,	 it	 is	never	anything	about	all	Africa,	or	anything	about	
Jamaica.	It	is	always	civil	rights,	or	you	guys	were	slaves	...	I	do	not	know	one	Black	
person’s	 name	 that	 has	 done	 anything	 to	 contribute	 to	 society	 [other	 than	 civil	























































































































































































































































































































room	and	 said	 you	might	 get	married	at	 the	age	of	16.	 She	was	 like,	oh	 I	 know	















































































overwhelmingly	 one	 of	 fanaticism,	 fundamentalism,	 female	 suppression,	
subjugation	 and	 repression.	 	 The	Muslim	 in	 this	 view	 foments	 conflict	…He	 is	 a	







































































































I	 spoke	 to	 a	 kid	 once	 and	 he,	 after	 a	 few	minutes	 asked	me,	 "are	 you	 born	 in	
England?",	"yes,	I	am",	"where	were	you	born?",	"I	live	down	the	street."	"How	long	













to	 my	 auntie.	 My	 auntie	 teaches	 in	 an	 English	 school,	 speaks	 English	 and	 still	
children	at	school	will	assume	she	can't	speak	English.		The	students	think	it.	Not	
even	just	the	teachers,	the	students	think	it…She	was	born	in	Pakistan,	she	came	
here,	 she	 learned	 English,	 she	 speaks	 English,	 she's	 a	 qualified	 teacher	 and	 she	




























I	 remember	when	my	mum	went	 shopping	 and	 an	old	 couple	who	were	British	
white,	it	wasn't	the	wife,	it	was	the	husband.	The	wife	was	telling	the	husband	no,	
but	the	husband	was	making	fun	of	religious	sayings	at	my	mum,	he	thought	that	
































































































































































































They	 want	 a	 white	 country,	 and	 they	 do	 not	 want	 to	 see	 you	 (Asians,	 ethnic	

























majority	white	people,	 and	around	 that	 time	 they	 seemed	pretty	 racist	because	
sometimes	 they’d	 pass	 by	 our	 house	 or	 something	 and	 they’d	 just	 like	 shout	
	 216	
something	or	say	a	racist	remark	or	something	like	that.		And	then	even	once	they	







































































about?"	 The	 way	 they	 communicate	 with	 each	 other	 is	 just	 -	 you	 just	 don't	
understand	what	they're	on	about.	I	think	if	you	get	a	working	class	MP.	If	a	working	
class	MP	became	the	leader	of,	I	do	not	know,	the	Labour	Party,	they're	all	like	the	
working	 class	 of	 this	 that	 and	 the	 other,	 they'd	 be	 scared.	 They	won't	 be,	 "Oh,	


















crown	 because	 you	 don't	 understand	 anything,	 about	 like	 how	 you	 have	 no	
experience.	Because	you've	just	been	brought	up	your	whole	life	in	luxury.	I	don't	



























































































































































bad.	I	will	not	lie,	 like	I	will	see	Polish	people	and,	call	 it,	 I	will	get	a	bit	paranoid	
because	of	the	media.	Yesterday	we	went	to	the	park;	there	was	a	Polish	couple	














































































































































































































































































































































































































































































































































































































































































































some	 other	 particular...	 low	 people	 [white],	 without	 education,	 will	 start	 up	




















































The	 features	 of	 the	 man,	 his	 hair,	 his	 colour,	 his	 dentifrice,	 his	 ‘subhuman’	
characteristics	so	widely	pleaded,	were	only	the	 later	rationalisations	to	 justify	a	
simpler	 economic	 fact:	 that	 the	 colonies	 needed	 labour	 and	 resorted	 to	 Negro	
labour	because	it	was	the	cheapest	and	the	best.	This	was	not	a	theory,	 it	was	a	
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